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ABSTRACT

Attitude is one of the domains in the competence of nurses. Attitudes are formed through internalizing learning
experiences. In nursing education, the attitude aspect is often the goal of learning but is not followed by learning
strategies and evaluations. The research aims to identify effective learning strategies and measure tools used to
identify changes from the affective skills or affective aspect studied. A systematic review using electronic literature
databases published from year 2012 until 2022. Scopus Search, Clinical Key Nursing, ProQuest, Ebscohost,
SAGE Journals, and Science Direct. The research design criteria are randomized control trials and quasi-
experimental studies. Eligibility assessment by conducting a critical appraisal using tools from the Joanna Briggs
Institute critical appraisal. 15 articles met the criteria, consisting of five Randomized Control Trial research
articles, and 10 Quasi-experimental articles. The results of a systematic review show that Simulations using
standardized patients and reflective practice are learning methods that are often used. Empathy is the most
researched affective aspect and is measured using The Jefferson Empathy Scale. Learning interventions aimed to
improve an affective aspect of nursing students integrate various learning methods. The affective aspect developed
in learning uses several measuring tools to assess its development.

Keyword: affective learning; attitude; nursing education; nursing student;

ABSTRAK

Sikap merupakan salah satu domain dalam kompetensi perawat. Sikap dibentuk melalui internalisasi pengalaman
belajar yang berkaitan dengan apa yang dirasakan siswa ketika belajar. Dalam pendidikan keperawatan, aspek
sikap seringkali menjadi tujuan pembelajaran namun tidak diikuti dengan strategi pembelajaran dan evaluasi
untuk mencapai tujuan pembelajaran tersebut. Review bertujuan untuk mengidentifikasi strategi pembelajaran
yang efektif dan alat ukur yang digunakan untuk mengidentifikasi perubahan dari aspek afektif yang diteliti.
Systematic review menggunakan database literatur elektronik yang diterbitkan dari tahun 2012 hingga 2022.
Scopus Search, Clinical Key Nursing, ProQuest, Ebscohost, SAGE Journals, dan Science Direct. Kriteria desain
penelitian adalah Randomized Control Trial dan Quasi-Experimental study. Penilaian kelayakan dengan
melakukan critical appraisal menggunakan critical appraisal tools dari Joanna Briggs Institute. 15 artikel
memenuhi kriteria, terdiri dari lima artikel penelitian Randomized Control Trial, dan 10 artikel Quasi-
eksperiment. Hasil menunjukkan bahwa Simulasi dengan menggunakan pasien yang terstandar dan praktik
reflektif merupakan metode pembelajaran yang sering digunakan. Empati adalah aspek afektif yang paling
banyak diteliti dan diukur menggunakan The Jefferson Empathy Scale. Intervensi pembelajaran yang bertujuan
untuk meningkatkan aspek afektif tidak bersifat tunggal, namun mengintegrasikan berbagai metode
pembelajaran. Aspek afektif yang dikembangkan dalam pembelajaran tidak bersifat tunggal dan menggunakan
beberapa alat ukur untuk menilai perkembangannya.

Kata Kunci: mahasiswa keperawatan; pembelajaran afektif; pendidikan keperawatan; sikap.

INTRODUCTION

Nurses as health workers are resources that contribute to the success of health development.
Nurses and health workers have a central role whose existence cannot be replaced by other
resources (Kurniati et al., 2020). Based on existing regulations in Indonesia, nurses are health
workers who have graduated from higher nursing education, so they have the competence to
have the authority to carry out nursing care. Competence, in this case, is the ability of nurses
based on knowledge, skills, and professional attitudes (Kemenkumham RI, 2014).

Competence is defined as the authority or power to determine or decide something.
(Kemdikbud RI, 2022), Competence reflects knowledge, understanding, and judgment; a range
of skills; a range of personal attitudes and attributes (Nehrir et al., 2016). Competence is formed
by mastering knowledge combined with personal values and transferred to action (Ghadirian
et al., 2014). In addition to knowledge and skills, attitudes have been identified as the most
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influential aspect of patient satisfaction with nursing services compared to knowledge and
skills (Layuk et al., 2017). Thus, the attitude aspect becomes an attribute of competence that
must be prepared in achieving the learning process of a prospective nurse as well as knowledge
and skills.

Attitude is defined as an evaluation of people, objects, or ideas. Attitude is formed from three
components, namely cognitive, affective, and behavior (Akert, 2014). Affective in the
Cambridge Dictionary is defined as connectedness with feelings or emotions. Affective skills
are a goal in a learning process, however, learning methods and measuring tools to measure
the achievement of the learning process are often still limited. Gano-Phillips (2009) explains
that one of the challenges in affective learning is the difficulty in accurately stating the desired
learning outcomes because it involves opinions, beliefs, and attitudes that cannot be assessed
in the same way as knowledge or skills. Affective learning concentrates on how students feel
while they are studying, as well as how their experiences are internalized so that in the future
they will be directed to their attitudes, opinions, and behavior.

Many studies have identified the affective domain measurement in the learning process and
associated it with learning strategies as well as in nursing education. For example, research on
online team-based learning to increase caring (Yeh et al., 2021); art-based reflection to increase
compassion (Forbes & Oates, 2020); and interprofessional simulation to increase empathy for
poverty (Marrast et al., 2022). However, a systematic review article has not been found that
examines the results of these studies on nursing and health students.

This systematic review aims to answer the question, "Can affective learning strategies or
learning programs affect the affective skills of nursing students?" Then the specific objectives
of this systematic review are to identify the learning strategies given to influence the affective
aspect or skills of nursing students, identify what affective skills are affected, and what
measuring tools are used to identify changes in affective skills.

METHODE

This Systematic Review was conducted and reported by referring to the Preferred Reporting
Items for Systematic Review and Meta Analysts (PRISMA) (Moher et al., 2009). The focus of
this systematic review is on the effect of affective learning or learning strategies on changes in
the affective domain or affective skills of nursing students. In this systematic review, affective
learning is defined as a learning strategy aimed at influencing affective, with affective defined
as any aspect that grows in the area of feelings, emotions, or attitudes (Dahniar, 2020; Gano-
Phillips, 2009). In nursing education, teaching outcomes in the affective domain include
changes in moral reasoning, emotions, memory retention, understanding, values, beliefs, and
attitudes that can emerge into action (Taylor, 2014).

Search Strategy

The search was carried out on six scientific publication databases there were Scopus Search,
Clinical Key Nursing, ProQuest, Ebscohost, SAGE Journals, and Science Direct. Search using
keywords and synonyms Nursing Students AND Affective Learning AND Affective Domain
OR affective skills. Search is limited to full text in English, sources articles from the open
access academic journal, and the final article published. There are no restrictions on the country
of origin. The year limitation in the last 10 years (from 2012-2022). The number of articles
obtained using these keywords and synonyms, 3,874 articles were obtained. After the limitation
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process, 447 articles were obtained. After the duplication examination, there were 49 articles
duplicated. A total of 53 articles met the inclusion criteria based on examination of the title and
abstract, 20 articles were excluded because the sample was too small, the research design had
no intervention, and did not explain the measurement tools used. A total of 33 articles met
critical appraisal and 15 the final number of articles that were eligible for analysis.
Schematically, the article sorting process is depicted in the PRISMA diagram in Figure 1.

S Scopus Clinical key Science Pro- Ebscohost: SAGE
IF\: [n=15) Mursing Direct Quest MEDLINE Journal duplicate
;E [n=20) [n=116) [n=4) [n=132)) (n=100) | — (n=43)
E
= n= 447 fulltext article, open access journal, english languags
Record Screened (n=398) l Excluded: title, abstract does not
meet criteria (n=345)

Full articles of selected records Excluded: no intervention, small
were retrieved (n=53) size, no explain measurement tools
l in=201

Fulltext article assessed for eligibility 18 article excluded according to
article guality

(n=33)

Studies included in analysis (n=15)
RCT =5 articles;
Quasy-experiment= 10 articles

Screening

Eligibility

Included

Figure 1: Flowchart of Literature Search

Data Extraction

The data was extracted according to the purpose of a systematic review, to identify the affective
aspect or affective skills being studied, the measuring instruments used to measure the affective
aspect, and the effect of the intervention on the affective aspect being studied. Data is presented
in the supplementary file.

Critical Appraisal

Articles are disaggregated by type of randomized control trial and quasi-experiment study.
Eligibility assessment by conducting a critical appraisal using tools from the Joanna Briggs
Institute (JBI) critical appraisal tools for RCT and quasi-experiment. Critical appraisal was
carried out by the main researcher and the 5th researcher independently. If there are differences
in the assessment in the critical appraisal, the researcher will consult and consider the second
researcher.

732



Table 1.
Quality Appraisal of Randomized Control Trial

g I -
23 T = . o2& A
cC O =S —_ ™ o o
CRITERIA s =28 %3 &8 9§
5§ N 58 - 3
ss = <= £ 2
Randomization used for assignment to treatment groups Yes Yes Yes Yes Yes
Allocation to treatment groups concealed Yes Yes Yes Unclear Yes
Treatment groups similar at the baseline Yes Yes Yes Yes Yes
Participants blind to treatment assignment Unclear No Yes Unclear No
Those delivering treatment blind to treatment assignment No No No No No
Outcomes assessors blind to treatment assignment No No No No No
Treatment groups treated identically Yes Yes Yes Yes Yes
Follow up complete Yes Yes Yes Yes Yes
Participants analyzed in the randomized groups Yes Yes Yes  Yes Yes
Outcomes are measured in the same way Yes Yes Yes  Yes Yes
Outcomes measured in a reliable way Yes Yes Yes  Yes Yes
Appropriate statistical analysis used Yes Yes  Yes  Yes Yes
Trial design appropriate Yes Yes Yes Yes Yes
Table 2.
Quality Appraisal of Quasy-Eksperimental Study
Criteria 5 —_ A
g f—‘; T o\—io - — > ) = c_:s B
e 5 § & = 2 § & <8 E
T @ < v ©
SS9 25 >89 ES £ 95 8 %o £
— N L - AN @ N - = N > AN > o
0 @88 Y82 <L 85 2L 2 ER ER
Clear research question Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes
A similar comparison of Yes Yes No Yes Yes No No Yes No  Yes
participants
similar treatment for comparison ~ Yes No No Yes Yes Yes Yes Yes Yes Unclear
group
control group Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes
pre and post-intervention Yes No Yes Yes Yes Yes Yes Yes Yes Yes
measurements
complete follow-up Yes No No Yes Yes No No No No yes
The outcomes are measured inthe  Yes Yes Yes Yes Yes Yes Yes Yes Yes Unclear
same way
outcomes measured in a reliable Yes Yes Yes Yes Yes Yes Yes Yes Yes Yes
way
appropriate statistical analysis No Yes Yes Yes Yes Yes Yes yes Yes Yes
used

Data Analysis

Content analysis was carried out to obtain themes that were by the objectives of the literature
reviewed. Researchers identify what level or year students were given intervention, what kind
of learning intervention was given and how the intervention was given, how long the learning
intervention was given, what affective aspects were used as objectives, how the affective
aspects were measured, and what the results were.
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RESULT

Based on a systematic review of 15 articles entered in the analysis phase, there were five
randomized control trials (RCTs) ((Hsu et al., 2022; Jalili et al., 2020; Lin et al., 2013;
Momennasab et al., 2019; N. Yang et al., 2018) and ten quasi-experimental articles (Ahmad et
al., 2020; Beauvais et al., 2019; Gisbert & Rivas, 2021; Lee et al., 2018; Liao & Wang, 2020;
Rushton et al., 2021; Shahsavari et al., 2017; Tutticci et al., 2017; Weaver, 2015; C. Yang et
al., 2020). Based on the country of origin, 4 articles came from Taiwan, 3 articles came from
the USA, 3 articles from Iran, 2 articles from China, and one article each from Spanyol,
Australia, and Malaysia.

Identification of Affective Aspect in Nursing Education.

The affective aspects that are the focus of research based on the articles reviewed are empathy,
interpersonal and communication skills, self-efficacy, self-confidence, spiritual well-being,
and moral and ethical sensitivity.

1). Empathy.

Empathy is the most studied affective aspect in this systematic review. Eight of the 15 articles
examined the effect of learning interventions on empathy. Five articles examine empathy as an
ability that is specifically researched using empathy-measuring instruments. At the same time,
three articles examine empathy integrated with other aspects such as moral sensitivity (Rushton
et al., 2021), communication (Liao & Wang, 2020), and attitudes (Hsu et al., 2022).

2). Communication.

Communication is the second most studied affective aspect. Three articles examine both verbal
and non-verbal communication. Two research articles integrate communication with other
affective aspects such as empathy, moral and ethical sensitivity, and emotional intelligence
(Beauvais et al., 2019; Liao & Wang, 2020).

3). Self-Confidence and Self-Efficacy.

Two research articles conducted learning interventions to influence self-efficacy (Shahsavari
et al., 2017; Tutticci et al., 2017). Other researchers choose self-confidence as the affective
aspect studied. Self-confidence in this research is defined as a judgment about the perception
of the ability to carry out the desired task (Weaver, 2015).

4). Other Affective aspect

Other affective aspects identified based on research articles in this systematic review are
spiritual well-being and ethical sensitivity. Spiritual well-being in the Momennasab et al.
(2019) research is one of the affective aspects of students which is measured along with
students' attitudes towards spirituality and spiritual care. Ethical sensitivity in Jalili et al. (2020)
research is also linked to spiritual aspects in nursing education which are considered to be able
to build students' ethical sensitivity.

Identification of learning to intervening Affective Aspect

Analysis of learning interventions carried out in research aimed at influencing affective aspects
uses a variety of approaches. providing theory, seminars, discussions, watching videos, stories,
simulations, and reflections are parts used in several studies. Reflective activities and
simulation with or without standardized patients are approaches that are widely used compared
to other approaches.

1) Reflective Activities and Simulation
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Eight of the fifteen research articles in this systematic review used simulation and reflective
activity. Reflective is used in the form of special reflective activities or part of the simulation
stage. One article uses Gibbs' six reflective steps as the learning model used (Momennasab et
al., 2019). Reflective is one of the stages in a series of learning interventions in another article.
Reflective is done orally or in reflective writing. Two articles make reflective writing a stage
in the learning interventions (Lee et al., 2018; N. Yang et al., 2018).

Four articles used simulation as an intervention to improve the affective aspects of the study.
Two articles use simulation activities with standardized patients (SP), people who have been
trained to be patients in a setting that has been designed to approach the actual clinical situation
(Lee et al., 2018; Lin et al., 2013). Simulations in other research articles are carried out in the
classroom or laboratory without using standardized patients.

2) Narrative

Three studies used narrative pedagogy or narrative medicine as a learning intervention to
influence affective aspects in nursing students. Hsu et al. (2022) in Taiwan using Narrative
Pedagogy for one semester of learning showed an increase in empathy on the Older Adult Care
Willingness Scale (OCWS). Research by Liao and Wang (2020) in Taiwan examined students
using narrative medicine for 15 weeks to increase empathy, and the results showed an increase
in empathy as measured by using the empathy scale in patient care (ES-PC). Another study by
Yang et al. (2018) in China examined students using narrative medicine for 12 weeks to
increase empathy, and the results showed an increase in empathy as measured by the Jefferson
Empathy Scale. Learning by using this narrative combines stories in the form of writing and
films that have been designed for research purposes.

3) Seminars and discussion

Four studies used several learning activity approaches in class, namely discussions and
seminars conducted after exposure to theory, videos, and stories (Ahmad et al., 2020; Liao &
Wang, 2020; Shahsavari et al., 2017; N. Yang et al., 2018).

Based on the length of the intervention, the time varies from a short lesson 2 hours of class
activities (Lin et al., 2013; Momennasab et al., 2019) to implementing the learning intervention
for one semester (18 weeks) (Hsu et al., 2022). Interventions aimed to influence empathy were
identified as longer, with the duration of intervention from 2 weeks (C. Yang et al., 2020) to
18 weeks (Hsu et al., 2022). Meanwhile, interventions aimed at influencing interpersonal and
communication skills were identified as shorter in the intervention time.

Identification of Measurement Tools

Empathy, as the most studied affective aspect, is measured by various measuring instruments.
However, there are five of the eight studies use the Empathy Scale developed by Jefferson.
Three types of Jefferson empathy scales are used, namely the general empathy scale (Ahmad
et al., 2020; N. Yang et al., 2018), the empathy scale for health professions (Gisbert & Rivas,
2021), and the empathy scale for health professional students (Lee et al., 2018; C. Yang et al.,
2020).

Communication is measured with various measuring instruments. Three measuring instruments
were identified to assess communication skills, the Interprofessional Communication Scale
(IPCS) (Lin et al., 2013), the Patient Health Care Communication Scale (P-HCS) (Liao &
Wang, 2020), and one study use Standardized grading rubrics and numerical grade in the range
of 0-100 (Beauvais et al., 2019). The same as communication, other affective aspects are
studied using different measuring instruments, adjusted to research needs.
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DISCUSSION
Identification of Affective Aspects in Nursing Education

The affective domain obtained in this systematic review strengthens the results of a qualitative
study conducted by Azevedo et al., (2021), which recommends nurses practice empathy,
increase the ability and willingness to listen to therapeutics, monitor emotions from the
implementation of nursing consultations, and engage in interpersonal coexistence in producing
appropriate comprehensive care. In this systematic review, empathy as an affective that has
been widely studied in this systematic review has been identified as the most important human
attribute. Talib (2023) research shows that a patient-focused service culture can work well if
health workers are able to build effective communication, empathy and care with patients.
Research of Rahmadhani et al. (2021) shows that empathy is the second largest factor that has
the most influence on patient satisfaction.

The provision of patient-centered care requires an empathetic healthcare practitioner. Scientific
evidence shows empathy and other affective domains are positively correlated. Empathic
students have stronger affective skills. Educational interventions can forge empathy. The
effectiveness of educational methods may be strengthened by activities that help students
increase empathy and achieve the necessary affective skills. Empathy and empathy-based
affective skills that are important in care must be routinely and deliberately taught, modeled,
and assessed in the curriculum series (Ratka, 2018). Taylor et al. (2020) explained that empathy
consists of three components. the affective (emotional) component is the ability to share other
people's emotions, the cognitive component is the ability to understand other people's emotions
while appreciating that these emotions may be different from their own emotions, and attention
empathy is the inner motivation to respond and care. Role play, role modeling, and reflection
are ways that can be used to teach lessons about empathy.

Communication in nursing services is also very influential on patient satisfaction. Therapeutic
communication carried out by nurses is positively, strongly, and significantly related to patient
satisfaction (Nisa et al., 2022; Sembiring & Munthe, 2019). Communication in nurse-patient
interpersonal relationships is described as a bridge that can open the bond between patients and
nurses so that patients perceive caring and satisfying services (Bailey, 2011).

Identification of learning to intervening Affective Aspect

The systematic review identified various strategies used to improve the affective abilities of
nursing students or affective learning. The use of standardized patients, videos and stories that
approach the reality of the patient's life, and reflective activities are integrated into an
interesting approach in the research process. The literature shows that the use of SP has a
positive impact on the education of healthcare providers. The results also show that the use of
SP provides benefits in increasing the achievement of the three cognitive, psychomotor, and
affective domains (Felix & Simon, 2021; Herlyssa et al., 2023).

The results of this systematic review are different from the previous literature review, which
found that the effects of reflective learning were dominated by cognitive aspects and the ability
of reflection itself compared to the affective aspects of health students (Arofiati, 2021)
However, this systematic review confirms that reflective practice influences various aspects of
health and nursing students' learning. Reflective practice in nursing: Reflective practice was
developed based on the philosophy that situations and life experiences provide significant
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means for people to learn. Reflective practice includes personal development, professional
development, improving the quality of care, and good treatment outcomes (Galutira, 2018).
Research by Nuryani et al., (2020) shows that the use of a reflective supervision model as one
form of reflective practice can improve the accuracy of nursing services.

Another interesting as a result of this systematic review is the use of narrative medicine or
narrative pedagogy in increasing empathy. In medical education, learning through narrative
medicine has been widely used, but not so in nursing education. Narrative medicine provides
a space for doctors and health workers to be able to hear patient stories so that they can
empathize with patient’s experiens and act on behalf of patient’s (Charon, 2006).

Identification of Measurement Tools

The Jefferson Empathy Scale as a measuring tool widely used in empathy research has been
translated into 56 languages around the world and has 3 versions, namely the student version,
the health professional version, and the health professional student version (Hojat, 2022), thus,
the Jefferson Scale of Empathy, especially the health student version, not only facilitate
research on empathy but can also be a measuring tool for the development of student empathy
in the learning process.

Implication for Practice

The results of this systematic review provide evidence that the affective aspect as a competency
that must be achieved by nursing students during their education can be influenced by certain
learning methods or strategies. Measuring tools for affective competence can be identified from
existing research. The review shows that one affective skill can be influenced by several
different learning strategies, as well as certain affective learning strategies can influence several
students' affective competencies. Further research is needed to obtain the best formulation for
influencing certain affective skills by comparing one or more learning strategies.

Limitation

Limitations in this systematic review include the research design, namely RCT and quasi-
experiment, year of publication, open access journal, and only English language journals which
can cause limitations in the findings in this systematic review. The review is prioritized to
identify affective learning, affective skills, and measuring tools that can be used as a basis for
further research, especially in the scope of affective learning.

CONCLUSION

A systematic review shows that empathy as a fundamental affective skill in nurses'
interpersonal relationships can be influenced by certain learning strategies either alone
(specifically in assessing empathy) or integrated with other affective skills. Reflective as a
learning method seems to be a method that is always present in any learning strategy aimed at
influencing affective skills.

REFERENCES

Ahmad, A., Wahab, H., & Seman, N. (2020). The effect of educational intervention on
enhancing the empathy among nursing students. Enfermeria Clinica, 30, 100-103.
https://doi.org/https://doi.org/10.1016/j.enfcli.2019.12.038

737



Akert, A. W. (2014). Social Psychology (Eighth Edi). Pearson Education.
https://dokumen.pub/qdownload/social-psychology-eight-edition-pearson-new-
international-edition-9781292021164-1292021160.html

Arofiati, F. (2021). The effect of reflective learning in nursing and health students : a literature
review. Bali Medical Journal, 10(3), 1235-1238.
https://doi.org/10.15562/bmj.v10i3.2857

Azevedo, A. L. de, Aradjo, S. T. C. de, Pessoa Junior, J. M., Cunha, L. P., Neves, K. do C.,
Bastos, S. do S. F., & Moreira, A. G. M. (2021). Nurses’ recommendations to the
psychoaffective dimensions of patients hospitalized in nephrology. Revista Brasileira de
Enfermagem, 74(2), e20200821. https://doi.org/10.1590/0034-7167-2020-0821

Bailey, D. N. (2011). Framing Client Care Using Halldorsdottir’s Theory of Caring and
Uncaring Behaviors within Nursing and Healthcare. International Journal of Human
Caring, 15(4), 54-66. https://doi.org/10.20467/1091-5710.15.4.54

Beauvais, A. M., Ozbas, A. A., & Wheeler, K. (2019). End-of-life psychodrama: Influencing
nursing students’ communication skills, attitudes, emotional intelligence and self-
reflection : Journal of Psychiatric Nursing, 10(2), 103-110.
https://doi.org/10.14744/phd.2019.96636

Charon, R. (2006). Narrative Medicine: Honoring the Stories of Illness. OXFORD
UNIVERSITY PRESS.

Dahniar, A. (2020). Memahami Pembentukan Sikap (Attitude) Dalam Pendidikan Dan
Pelatihan.  Tatar Pasundan: Jurnal Diklat Keagamaan, 13(2), 202-206.
https://doi.org/10.38075/tp.v13i2.27

Felix, H. M., & Simon, L. V. (2021). Types of Standardized Patients and Recruitment in
Medical Simulation. https://www.ncbi.nIm.nih.gov/books/NBK549907/

Forbes, M. O., & Oates, V. C. (2020). Arts-Based Reflection on the End of Life: Nursing
Student Narrative Analysis. Nursing Education Perspectives, 41(6), 367-369.
https://doi.org/10.1097/01.NEP.0000000000000576

Galutira, G. D. (2018). Theory of Reflective Practice in Nursing. International Journal of
Nursing Science, 8(3), 51-56. https://doi.org/10.5923/j.nursing.20180803.02

Gano-Phillips, S. (2009). Affective learning in general education. Special Topic: Assessment
in University General Education Program, 6(1), 1-44,
http://www5.cuhk.edu.hk/oge/oge_media/rcge/docs/journal/issue_06/01_susanganophili
ps.pdf

Ghadirian, F., Salsali, M., & Cheraghi, M. A. (2014). Nursing: An evolutionary concept
analysis. Iranian Journal of Nursing and Midwifery Research, 19(1), 7-17.
https://doi.org/10.18502/npt.v6i1.388

Gisbert, D. D., & Rivas, A. V. (2021). Implementing Peer Tutoring For The Development Of
Empathy. Investigacion y Educacion En Enfermeria, 39(2).
https://doi.org/10.17533/udea.iee.v39n2e07

Herlyssa, H., Wahyuni, E. D., & Oktalia, J. (2023). Reflections of simulated patients on breast
models as an evaluation of learning media in midwifery education. Jurnal Aisyah : Jurnal
IImu Kesehatan, 8(3). https://doi.org/10.30604/jika.v8i3.2061

Hojat, M. (2022). Jefferson Scale of Empathy. https://www.jefferson.edu/academics/colleges-
schools-institutes/skmc/research/research-medical-education/jefferson-scale-of-
empathy.html

Hsu, P.-T., Chen, J.-J., & Ho, Y.-F. (2022). The effects of narrative pedagogy on increasing
nursing students’ willingness to practice older people care: A mixed-methods research.
Nurse Education in Practice, 62, 103356.
https://doi.org/https://doi.org/10.1016/j.nepr.2022.103356

Jalili, F., Saeidnejad, Z., & Aghajani, M. (2020). Effects of spirituality training on the moral

738



sensitivity of nursing students: A clinical randomized controlled trial. Clinical Ethics,
15(1), 1-10. https://doi.org/10.1177/1477750919898346

Kemdikbud RI. (2022). Kamus Besar bahasa Indonesia.
https://kbbi.kemdikbud.go.id/entri/kompetensi

Kemenkumham RI. (2014). Undang-undang no 38 tentang Keperawatan. Tentang
Keperawatan.

Kurniati, A., Dwi Astari, L., Efendi, F., Haryanto, J., Dianawatisari, H., Rani, I. Y. K., &
Kristyaningrum, L. D. (2020). Analisis Kebijakan Pemenuhan Pasar Kerja Tenaga
Kesehatan Di Tingkat Global. Kementrian Kesehatan Republik Indonesia.
https://www.researchgate.net/publication/351064950

Layuk, E., Tamsah, H., & Kadir, I. (2017). Pengaruh Pengetahuan, Sikap Dan Keterampilan
Perawat Terhadap Kepuasan Pasien Rawat Inap Di Rs Labuang Baji Makassar. Jurnal
Mirai Management, 2(2), 319-337.

Lee, K. C., Yu, C. C,, Hsieh, P. L., Li, C. ching, & Chao, Y. F. C. (2018). Situated teaching
improves empathy learning of the students in a BSN program: A quasi-experimental
study. Nurse Education Today, 64(January 2018), 138-143.
https://doi.org/10.1016/j.nedt.2018.02.013

Liao, H.-C., & Wang, Y.-H. (2020). Storytelling in medical education: Narrative medicine as
a resource for interdisciplinary collaboration. International Journal of Environmental
Research and Public Health, 17(4). https://doi.org/10.3390/ijerph17041135

Lin, E. C.-L., Chen, S.-L., Chao, S.-Y., & Chen, Y.-C. (2013). Using standardized patient with
immediate feedback and group discussion to teach interpersonal and communication skills
to advanced practice nursing students. Nurse Education Today, 33(6), 677-683.
https://doi.org/https://doi.org/10.1016/j.nedt.2012.07.002

Marrast, L. M., Chim, C., Tocco, J., Coletti, D. J., Nouryan, C., Block, L., & Martinez, J.
(2022). Expanding Knowledge and Changing Attitudes About Poverty: An Interactive,
Interprofessional Approach. Journal of Primary Care and Community Health, 13.
https://doi.org/10.1177/21501319221079446

Moher, D., Liberati, A., Tetzlaff, J., & Altman, D. G. (2009). Preferred reporting items for
systematic reviews and meta-analyses: The PRISMA statement. BMJ (Online),
339(7716), 332-336. https://doi.org/10.1136/bmj.b2535

Momennasab, M., Shadfard, Z., Jaberi, A., Najafi, S. S., & Hosseini, F. N. (2019). The effect
of group reflection on nursing students’ spiritual well-being and attitude toward spiritual
care: A randomized controlled trial. Investigacion y Educacion En Enfermeria, 37(1).
https://doi.org/10.17533/udea.iee.v37n1e09

Nehrir, B., Vanaki, Z., Mokhtari Nouri, J., Khademolhosseini, S. M., & Ebadi, A. (2016).
Competency in Nursing Students: A Systematic Review. International Journal of Travel
Medicine and Global Health, 4(1), 3-11. https://doi.org/10.20286/ijtmgh-04013

Nisa, F. Y. A., Wulandari, R. D., & Wahyanto, T. (2022). Nurses’ Therapeutic Communication
and Its Effect on Hospitalized Patients’ Satisfaction. Jurnal Aisyah: Jurnal Illmu
Kesehatan, 7(3), 873-882. https://doi.org/10.30604/jika.v7i3.1230

Nuryani, E., Dwiantoro, L., & Nurmalia, D. (2020). Increased application of the “six right”
principle in the administration of drugs by nurses among the inpatient room through the
supervision of the reflective model. Jurnal Aisyah : Jurnal llmu Kesehatan, 5(1), 85-92.
https://doi.org/10.30604/jika.v5i1.257

Rahmadhani, W., Kusumastuti, K., & Phu MD, P. T. (2021). The Effect of Service Quality on
Patient Satisfaction in Obstetrics and Gynecology Polyclinic of PKU Muhammadiyah
Gombong Hospital, Kebumen District During the Covid-19 Pandemic. Jurnal Aisyah :
Jurnal llmu Kesehatan, 6(3), 515-519. https://doi.org/10.30604/jika.v6i3.642

Ratka, A. (2018). Empathy and the development of affective skills. American Journal of

739



Pharmaceutical Education, 82(10), 1140-1143. https://doi.org/10.5688/ajpe7192

Rushton, C. H., Swoboda, S. M., Reller, N., Skarupski, K. A., Prizzi, M., Young, P. D., &
Hanson, G. C. (2021). Mindful Ethical Practice and Resilience Academy: Equipping
Nurses to Address Ethical Challenges. American Journal of Critical Care, 30(1), 1-11.

Sembiring, I. M., & Munthe, N. B. G. (2019). Hubungan komunikasi terapeutik perawat
dengan kepuasan pasien rawat inap. Jurnal Keperawatan Dan Fisioterapi, 1(2), 54-61.
https://ejournal.unsrat.ac.id/index.php/jkp/article/view/14893/14457

Shahsavari, H., Ghiyasvandian, S., Houser, M. L., Zakerimoghadam, M., Kermanshahi, S. S.
N., & Torabi, S. (2017). Effect of a clinical skills refresher course on the clinical
performance, anxiety and self-efficacy of the final year undergraduate nursing students.
Nurse Education in Practice, 217, 151-156.
https://doi.org/https://doi.org/10.1016/j.nepr.2017.08.006

Talib, M. T. (2023). Service culture assessment focusing on the use value of medical records
and health information in hajj general hospital Makassar city Indonesia. Jurnal Aisyah :
Jurnal llmu Kesehatan, 8(2), 207-214. https://doi.org/10.30604/jika.v8i2.1875

Taylor, L. D. (2014). The affective domain in nursing education: Educators’ perspectives.
Theses and Dissertations, 1-151. https://search.proquest.com.

Taylor, R., Thomas-Gregory, A., & Hofmeyer, A. (2020). Teaching empathy and resilience to
undergraduate nursing students: A call to action in the context of Covid-19. Nurse
Education Today, 94(January). https://doi.org/https://doi.org/10.1016/j.nedt.2020.104524

Tutticci, N., Coyer, F., Lewis, P. A., & Ryan, M. (2017). Student Facilitation of Simulation
Debrief: Measuring Reflective Thinking and Self-Efficacy. Teaching and Learning in
Nursing, 12(2), 128-135. https://doi.org/https://doi.org/10.1016/j.teln.2016.11.005

Weaver, A. (2015). The Effect of a Model Demonstration During Debriefing on Students’
Clinical Judgment, Self-confidence, and Satisfaction During a Simulated Learning
Experience. Clinical Simulation in Nursing, 11(1), 20-26.
https://doi.org/https://doi.org/10.1016/j.ecns.2014.10.009

Yang, C., Zhu, Y. L., Xia, B. Y., Li, Y. W., & Zhang, J. (2020). The effect of structured
empathy education on empathy competency of undergraduate nursing interns: A quasi-
experimental study. Nurse Education Today, 85(August 2019), 104296.
https://doi.org/10.1016/j.nedt.2019.104296

Yang, N., Xiao, H., Cao, Y., Li, S., Yan, H., & Wang, Y. (2018). Does narrative medicine
education improve nursing students’ empathic abilities and academic achievement? A
randomised controlled trial. Journal of International Medical Research, 46(8), 3306—
3317. https://doi.org/10.1177/0300060518781476

Yeh, T.P. T.-P. T. P,, Chang, S. M. S.-M. S. M, Ho, Y.-F. Y. F. Y.-F., & Ma, W.-F. W. F.
(2021). Online team-based learning teaching strategy for developing caring competencies
in nursing students under COVID-19 pandemic restrictions. Healthcare (Switzerland),
9(11). https://doi.org/10.3390/healthcare9111510

740



